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iv was employed to ascertain relationships among the naturally occurring variables. The participants for this study were 128 pre-university students (grade12, 18-19 years old) of both genders studying in Tehran in the academic year 2008-2009. The district was chosen randomly among 19 school districts of Tehran. The students were chosen randomly from two different segregated high schools in that region. Random sampling was used to create homogeneous groups without involving any potential biases or judgments. Three instruments were utilized in this study namely, 1) a demographic questionnaire; 2) the Persian version of McKenzie"s MI Inventory; and 3) a standardized reading proficiency test which was selected from retrieved paper-based TOEFL® tests.
Analyzing the data using t-test, it was found that there was a statistically significant difference in the mean musical-rhythmic intelligence scores of the low achievers and the high achievers. This means that there were no significant differences between intelligence types of the students and their reading proficiency scores except for their musical-rhythmic intelligence which was positive and stronger among the low achievers.
Based on this, it seems that the high achievers have a lower musical intelligence, which also means that better readers are less intelligent "musically". A statistically significant difference between the mean bodily-kinesthetic intelligence scores and the two genders was also revealed. In other words, no significant gender difference was found in the intelligence types of the students except their bodily-kinesthetic intelligence which was positive and stronger among the females. No significant difference was found between v the male and female Iranian EFL pre-university students in their reading proficiency scores.
Results obtained from the correlation analysis revealed no significant relationship between the two variables of MI and reading score. Based on Guilford"s rule of the thumb, the relationship of MI and reading scores in the present study was found to be negligible. Furthermore, the results of the correlation analysis revealed that there was a low significant, negative relationship between musical-rhythmic intelligence and reading which suggests that when the reading score of a student increases, musical-rhythmic intelligence of the same student decreases and vice versa. This finding indicates that the low proficiency EFL learners" reading comprehension performance is related to the musical-rhythmic intelligence.
Overall, three categories of MI were found to be predictive of reading proficiency. Those significant predictor variables were musical-rhythmic, verbal-linguistic, and bodilykinesthetic intelligences. The coefficient of determination R² of the variables (musicalrhythmic, verbal-linguistic, and bodily-kinesthetic) showed that these variables contributed 13.5% of the variance in reading proficiency collectively. This chapter presents the background to the study, the education system of Iran, statement of the problem, purpose of the study, objectives of the study, research questions, significance of the study, and definition of key terms. The conceptual framework is also discussed in this chapter.
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ABSTRAK
Background to the Study
Preparing students to deal with the outside world is the main responsibility of educational institutions; therefore, schools are usually inclined to assess students by using the same criteria that society does. A culture which puts maximal value on the verbal-linguistic and logical-mathematical intelligences will result in a focus on these abilities in schools. Armstrong (2003, p. 4) states that our culture is dominated by verbal-linguistic intelligence and most educators would agree that the verbal-linguistic intelligence dominates the teaching-learning environment in our classrooms. Such a limited view of intelligence has alienated numerous students (Armstrong, 2003; Levine, 2003; Ruggieri, 2002) , and society cannot afford to continue with this line of thought (Cetron & Cetron, 2004; Eisner, 2004) . Pearson and Stephens (2004, p. 39) acknowledge that the information taught and tested in schools has been based on one type of knowledge, while slighting, and even ignoring "other kinds of knowing". They also remind readers that we "have contrived a way of "doing school" that bears little resemblance to the real learning and teaching that motivated human societies to create schools in the first place" (p. 39). Eisner (2004) claims that, the primary aim of education is not to enable students to do well in school, but to help them do well in the lives they lead outside of school. We ought to focus on what students do when they can choose their own activities. (p. 10)
The failure of a single general intelligence (g factor) to explain human performance has led many psychologists and educators to believe that individuals, with their specific strengths and weaknesses, can be conceptualized as having multiple abilities (Chan, 2006; Karolyi, Ramos-Ford & Gardner, 2003; Sternberg, 1997 Sternberg, , 2000 Sternberg, , 2005 .
In the past there was a firm belief in the unitary general intelligence "g" or general factor (Spearman, 1904; cited in Williams, Zimmerman, Zumbo & Ross, 2003) . This g factor was understood to be fixed at birth. The scales used to measure general intelligence included memory, language skills, reasoning, digit span (the ability of a child to recall a sequence of numbers just spoken), and psychological judgment. Later (after World War II), attempts were made to revise and improve the scales used in measuring general
intelligence. Yet this general intelligence which was operationally defined as the ability to answer questions on an IQ test left some questions unanswered especially in school settings. For instance it could not explain the phenomenon of children who scored low
